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Tamapa IBaniBna bonpmap

MyxkauiBCbKnMiit lep>KaBHUI YHIBEPCUTET
89600, Byn. YKropojcbka, 26, M. MykadeBo, YKpaiHa

KomMmnapaTuBHMIA aHani3 CTaHOBJIEHHA CUCTEMM
iHKNO3MBHOI NepgaroriyHoi ocBiTU Ha npuknaai CLUA ta KaHapgu

AHOTaLifl. AKTyanbHICTb HOCTIPKEHHS BU3HAYAETHCs 3POCTAHHAM KIIBKOCTI JiiTeil 3 0COOMMBUMU OCBiTHIMMI
norpebamy, BHACTIOK 9OT0 BUHMKAE HoTpeda y GOpMyBaHHI Ha/IeKHOI yKPaiHCHKOI CHCTEMM IHK/IIO3VMBHOTO HaBYaHHSA
Ta MiArOTOBKM MaliOyTHIX ITefaroriB 30KpeMa BifIIOBiTHO 10 MDKHAPOITHVX CTaHAAPTiB. MeTolo po6OTH € BMOKpeM/ICHHA
0COOMMBOCTelT PO3BUTKY CUCTEMM IIefaroriyHoi ocitu ma momimmenHs inkmosii B CIIIA it Kanani B KOHTeKcTi
icTopu4HOi peTpocneKkTBM. [I/I OTPUMaHHA HOBYX 3HaHb y poOOTi aBTOpOM 0y/I0 3aCTOCOBAaHO METOAM aHai3y,
CUHTE3y, NMOPiBHAHHA Ta y3araJlbHeHHA. Y CTaTTi OXapaKTePM30BAHO B XPOHONOTiYHOMY KOHTEKCTi PO3BMTOK
neparorignoi ocBitu B CIIA Ta Kanagi, o cupsAMOBaHMIT Ha IiABUINEHH TOTOBHOCTI IeAAaroriYHNX IPaIliBHNUKIB O
3abesTedeHHs AKiCHOI OCBiTH BCIM [iTAM B yMOBax MacoBoi MIKo/MU. AKIIEHTOBAHO yBary Ha 3HaYymocTi «IHimiatnen
3arajibHOI OCBITW», 1[0 3a00pOHATA PO3MEXYBaHHS 3arajbHOI Ta crenianbHol ocBiTu B CIIA 11 pernmamentyBaa
000B’A3KOBY CIIellia/IbHy HiITOTOBKY «iHK/IIO3MBHOTrO BUUTeNA». 3 acoBaHo, o Pepgepanpuuii ypan CIIA odikye
BiJl y4uTesiB 3araJlbHOOCBITHBOI LIKO/IM BifIIIOBiZA/JIbBHOCTI 3a HAaBYAaHHA JIiTeN 3 IHBa/IiJHICTIO, BUMAarae IOCTiIHOrO
neperAny KBamiikaliliHUX XapaKTepUCTUK YYUTe/A 3araJlbHOOCBITHBOI MacoBol mkomu. OmycaHo BifMiHHOCTI
B PO3BUTKY cuctemy negarorignoi ocsitum Kanagm Ha mpmxiagi nposinniit Ontapio 11 CackadeBaH, IO MOPOKeHi
PEeKOMEHMIALiIHIM XapaKTepoM HAepKaBHUX iHinjatus mposinniin Kanagm momo posBUTKY iHKIIO3MBHOI OCBIiTHL
[TpakTyyHa LiHHICTb HAYKOBOI POOOTM IOJIATA€ y BU3HAYECHHI K/IIOYOBYX XapaKTePUCTUK PO3BUTKY Ta CTAaHOBJICHHA
rrefraroriynoi iHKm03uBHOI ocBiTH B CIIIA Ta Kanazi, Ha OCHOBi 9oro MOXX/IMBe ITOfablIe METOAMYHE Ta IPAKTIIHE
YAOCKOHA/IEHHA YKPAIHChKOI CUCTEMM OCBITHU

Knto4oBi cnoBa: crcrema megaroriaHoi 0CBiTH, iHK/II03MBHA OCBiTa, 0COO/MUBI OCBITHI MOTPe6HM, iHillaTHBa 3arajbHOL
OCBiTH, CTWIb YIIPaB/IiHHSA OCBiTOI0, KOMIIETEHTHICHUII HiAXiN, BUCOKOKBaTi(hiKOBaHMII yIUTENb

Problem Statement

The moral and material lack of readiness of the teacher  education system in the USA and Canada through the prism

education system for the implementation of state initiatives
of Ukraine in the field of inclusive education necessitates
aradical revision of the areas of development of teacher edu-
cation to focus efforts on training highly qualified teachers,
modernise the education system. Success, the level of demo-
cracy and the responsibility of society is proportional to the
level of teachers' training. Based on the above, it is urgent
to identify the areas for the development of teacher educa-
tion systems in the United States and Canada - countries
that are moving along somewhat different ways of training
teachers but remain constant leaders in providing all students
with a high-quality education.

Analysis of Recent Research and Publications

Trends in the development of the teacher education system
in the United States and Canada are the study subject of re-
search by Ukrainian and foreign specialists. A. Kolupaieva [1],
O. Martynchuk [2], N. Mukan [3] substantiate the philoso-
phical foundations of the development of modern teacher
education in the USA and Canada. S. Shandruk focuses on
the specific features of professional teacher training in the
United States [4]. O. Ohiienko highlights the general and
distinctive characteristics of the development of the teacher

of comparative analysis [5]. Canadian researcher J. Laenz
notes the integration (synthesis of theoretical and practical
components, school practice and research component) and
the multi-level system as a common characteristic of the
development of teacher education in the USA and Canada [6].
Researchers L. Goguen and P. Leslie establish the failure of
the education systems of the Canadian provinces to comply
with the requirements of the law on compulsory education
of children with disabilities in the least restrictive environ-
ment (inclusive environment), which allowed operating two
parallel systems of training teachers — for general and special
education [7]. American researchers V. Pilato, T. Proffitt,
M. Rosenthal, D. Hinkle outlined the areas of reformatting
teacher education in the United States during the fourth
period of development of inclusive education [8].

Purpose of the Article
To identify the features of the development of the teacher
education system for improving inclusion in the United States
and Canada (on the example of Ontario and Saskatchewan
provinces), to highlight the general and distinctive features
of the development of the teacher education system in the
United States and Canada from 1954 to the present day.
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Research Results

The main characteristics of the development of teacher edu-
cation in the USA and Canada are compared in a chronological
context. Despite the commonality of the lower chronological
limit of the development of teacher education in the United
States and Canada, there is a difference in the intensity of

state policy implementation. At the first stage of the devel-
opment of inclusive education in the United States (1954-
1974), the development of teacher education was aimed at
training teachers for special education (Fig. 1).

1958 1967 1974
“The Personnel Preparation “The Education Professions Law “On Family Educational
Programme” Development Act” Rights and Confidentiality”
() O O () O
1965 1970
Law “On Primary and Law “The Education
Secondary Education” of the Handicapped Act”

Figure 1. The first stage in the development of inclusive education in the United States

In 1958, the “The Personnel Preparation Programme”
was launched - training specialists to work with blind chil-
dren, children who do not hear, have speech disorders,
vision disorders, emotional disorders, diseases of the mus-
culoskeletal system, and other health disorders [9]. In 1965,
the Law “On Primary and Secondary Education” was adopted,
which contributed to the beginning of training researchers in
the field of special education [10]. In 1967, with the adoption
of the Law “The Education Professions Development Act”
funding is allocated to the preparation of general edu-
cation teachers for educational activities in an inclusive
classroom [11]. In 1970, Part D of the Law “The Education
of the Handicapped Act - EHA” regulated the financing of
training of pedagogical personnel [12]. The Law “On Family
Educational Rights and Confidentiality” (93-380) of 1974
allocates three million dollars in grants from the department
of special educational programmes to train and retrain
teachers of general and special schools (in 2013, the amount
was only 15 million dollars) [13].

In Canada, from 1954 to 1982, during a period span-
ning two stages in the development of inclusive education,
two separate systems — the system of special and general
secondary education were actively developed. The training
of teachers drew attention to this distinction. The exception is
Saskatchewan province, which regulated mandatory special
training for GMS teachers after the adoption of the Law “On
Education for Persons with Disabilities” in 1971 [14]. In the
province of Ontario, the requirements for teacher qualifi-
cations had been increased. At the first stage (1954-1959),
achievements in teacher training in the province of Ontario
are considered minor; the Normal School was replaced by
Teachers® College in 1953. At the second stage (1960-1981),
the teacher education system was being reformed, consid-
ering the need to fulfil the goals of education - to provide
education to special needs students. In Ontario, the report
of the Ministerial Committee on secondary school teacher
training (1962), known as The Patten Report, is presented [15].
The government creates a new image of the teacher not as
a transmitter of knowledge, but as “a responsible and creative

person, a qualified specialist who understands the subtleties
of the educational process in a democratic society” The system
of higher teacher education is developing. The Hall-Dennis
Report was published in 1968 - it recommended increas-
ing the requirements for the selection of applicants for
pedagogical specialities [16, p. 62-64; 17]. In the 1970s, the
attitude towards the teaching profession was changing in
Ontario, the prestige of the teaching profession was grow-
ing, professional standards were being raised, salaries were
being increased, and the requirements for competitive
admssion to higher education institutions were being tight-
ened. In 1971, Saskatchewan passed the Disability Education
Act, four years earlier than in the United States [14]. In 1974,
the Ontario “Order 269” defined the qualifications of teachers,
outlined the curriculum for teacher training, described addi-
tional qualifications, special courses for administration [18].
The decentralisation of teacher education was part of a com-
prehensive modernisation of educational reform aimed at
meeting the educational needs of students. In 1978, the
Saskatchewan Department of Education developed a man-
ual for teachers on the education of children with intellec-
tual disabilities. The philosophy of mainstream education
as a methodological base of the textbook outlined ways to
achieve optimal self-actualisation of students [19].

At the second stage of the development of inclusive
education in the United States (1975-1985), teacher education
was being reformed; since 1975, there had been a move-
ment to reform the training of teachers through the inclusion
of special disciplines in the curriculum of teachers of gen-
eral education mainstream schools (hereinafter — GMS).
However, due to the lack of readiness of teachers to imple-
ment the law “On the education of persons with disabilities’,
it was concluded that raising the effectiveness of training
programme for inclusive teachers is impossible through the
inclusion of one or two additional disciplines in the curric-
ulum. This view initiated the development of professional
programmes for training GMS teachers to work with students
with disabilities, the establishment of the amount of knowl-
edge for training teachers.
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At the third stage of the development of inclusive
education in the United States (1986-2000), under pressure
from the“Regular Education Initiative”, which recognised
separate systems as a violation of the law, the movement
towards standardisation of teacher education began - the
search for ways to meet the diversified educational needs
of students through the definition of competencies (know-
ledge, skills, attitude) of an inclusive GMS teacher [20].
Numerous federal initiatives serve as proof of the move-
ment for teacher education reform: “Tomorrow’s Teachers:
A Report of the Holmes Group” 1986 [21], National Report of
the Maryland Commission for Higher Education Institutions
“Teacher Education Task Force Report” 1995 [8], report of the
National Commission on the state of development of teacher
education and the future of America “What Matters Most:
Teaching for America’s Future” 1996 [22].

The third stage of development of inclusive education
in Canada covers a longer period than in the United States
(1982-2009). At that time, in Canada, the issue of training
teachers for inclusive schools was activated by the adoption
of the “Canadian Charter of rights and freedoms” [23],
which initiated the movement for inclusive education
(hereinafter - IE), shifted the focus to children with special
educational needs (hereinafter — SEN), and the Law “The
Canadian Multicultural Act” [24]. Since multiculturalism
was recognised as a leading feature of Canadian society at
the federal level, in the scientific discourse of Canada, the

problem of ensuring SEN was discussed in the context of
the diversified needs of all students in the general education
environment (hereinafter referred to as EE). The IE move-
ment requires the modernisation of the teacher education
system, expanding the list of competencies of SE teachers,
and raising the issue of the quality of education. The publica-
tion of the report “Nation in Danger” (USA) had a conside-
rable impact on the development of the system of pedagogical
education in Canada [25, p. 69].

The textbook “Special Education: A Handbook of
Legislation, Regulations, Policies, and Regulations” [26] was
published in Saskatchewan, expanding the list of competen-
cies for special education teachers. In 1988, The Canadian
Multicultural Act was passed, emphasising values such as
freedom and democracy. In 1989, in Saskatchewan, the
Special Education Policy Manual was amended to include
the need for new research and information on special needs
students, and the Basic Education Standards were deve-
loped, which were recognised as compulsory for all students
in the province of Saskatchewan [26]. In planning the edu-
cational process, teachers are taught to consider the stu-
dent's SEN. For most provincial governments in Canada,
the issue of inclusion was not of paramount importance
if the level of importance is measured by the level of funding,
support, and provision of personnel [25]. Therefore, a num-
ber of similar features were identified for the United States
and Canada (Fig. 2):

The need to integrate the content of inclusive training

into all subjects of the curriculum

Slow integration of children with disabilities into the GS

due to problems in the distribution of powers between
teachers of SE and GMS

—

Figure 2. Similar features of the third stage of inclusive education development in Canada and the United States

The lack of established knowledge for training fu-
ture teachers of an inclusive class hinders the development
of teacher education in the United States and Canada.
The issue of making changes to the incentive system that
would facilitate the active involvement of teachers in the
development of inclusive strategies was debatable. Despite
a number of general trends in the development of IE, the
US General Education Initiative [20] made considerable
adjustments to the training of teachers for professional activi-
ties in an inclusive school in the United States. The US Federal
Government expected GMS teachers to be more responsible
for teaching children with disabilities, and the qualification
characteristics of a GMS teacher were being revised.

The motto of the fourth stage of the development
of inclusive education in the United States (2001-2014)
was to ensure the training of a highly qualified teacher who
can work with a diversified contingent of inclusive schools.
It was believed that it is impossible to expect high academic

results from students without demanding high achievements
from their teachers and other teachers. The level of academic
performance of students depends on the level of pedago-
gical training of teachers. The law “No child behind” regu-
lates: “..SE teachers must have knowledge of the basic sub-
jects they teach, understand the impact of student disability
on their development, learning, and behaviour if they study
under the GMS programme” [27]. A “Teacher Incentive Fund”
had been created, the “Teacher to Teacher Initiative”, T2T-2004
programme has been introduced. The pedagogical system
was designed to train specialists who are able to meet the
diversified individual needs of students.

In the fourth stage of development (2010-2018) — the
legal stage of development of inclusive education in Canada,
initiated by the UN Convention on the Rights of Persons
with Disabilities, the training of teachers for an inclusive
school in Canada was based on the training of teachers
“Special education” (“BSpEd”) [28]. In Canada, effective
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methods of organising inclusive schools continued to be
studied during this period. Teacher education continued
to meet the needs of two separate systems — the system of
general and special education, but the gradual convergence
of general and special education systems actualised the
reformation of teachers’ training.

In the fifth stage of the development of inclusive ed-
ucation in the United States (2015-2018), the “Every Stu-
dent Succeeds” Act (2015) placed the responsibility of the
state government to increase the readiness of teachers for
professional activities in inclusive classrooms [9]. At this
stage, the issue of evidence-based research that can update
approaches to the organisation and management of teacher
education was relevant in the United States. The goal of de-
veloping teacher education was to train qualified teachers
and school leaders to provide each student with the oppor-
tunity to get an education at the level of world standards.
The possibility was open for alternative programmes of
teachers’ professional development, without restriction by
conventional teacher colleges, reducing federal funding for
the development of teacher education. This stage was also
characterised by instability and drastic changes caused by
the country’s political course at the request of the law on
compulsory education of children with disabilities in the
least restrictive environment (synonymous with an inclusive

environment in the terminology of the United States and
some provinces of Canada). The authors are certain that
Canada’s public policy hindered the placement of students
with disabilities in GS.

Differences in the organisation of teacher education
were justified by excellent methodological and scientific-
theoretical positions that form approaches to the organisa-
tion of IE. In the United States, the ideas of existentialism
were actively professed, which required teacher education
to cover and develop the individual, the capabilities of a per-
son in a situation of “choice”, conflict with the immediate
environment, and opposition to “mainstream’”. The influence
of the ideas of existentialism on the problem of upbringing
and education of children with disabilities in the United States
contributed to the shift of priorities and values of education
of such children from the result to the child’s personality;
pragmatism based on the interests and abilities of students
focuses on their goals and values. Valuable for the devel-
opment of teacher education is the idea of D. Dewey on
the need to organise training and upbringing in accordance
with the individual characteristics of the child, recognition
of its uniqueness as a necessary condition for the holistic
development of personality. Among the ideas of postmod-
ernism that have an impact on the development of teacher
education, the following can be distinguished (Fig. 3):

Rejection of the
criteria of universality
and objectivity

Attention to all
available opinions

Diversification

Expansion of
educational space

Diversity

Figure 3. Structure of postmodern ideas influencing the development of teacher education

At the present stage in the United States, teacher
education is developing based on the philosophy of post-
modernism and social constructivism, focusing on the im-
portance of the environment for the development of chil-
dren, striving to build a humane society through attentive
attitude to all people of any level, gender, age, deny racial
and national discrimination and discrimination on the level
of poverty [4]. Canada is dominated by the philosophy of
essentialism, perennialism, and the psychology of behaviourism.
Proponents of modern essentialism and perennialism, which
are similar in essence, argue that effective pedagogical educa-
tion should provide thorough training in fundamental ar-
eas of science that have developed as a result of humanity's
long search for useful knowledge, cultural understanding,

and intellectual power [9]. Essentialists insist that these
subjects should be mandatory at school and at the basic
level of teacher education at the university since they are
an important foundation of modern life [4]. The training of
professionals to work with a diversified contingent in the
Canadian education system takes place within the frame-
work of a multiculturalist paradigm, insufficiently covering
the education of children with disabilities.

To understand the features of the development of
teacher education in Canada, it is important to consider
the classification of teacher education management styles.
In 1993, H. Gideonse presented a description of three styles
of teacher education management (Fig. 4) [29]:
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Styles of teacher education management

Political

Institutional

Professional

Figure 4. Styles of teacher education management according to H. Gideons

The political style of education management is im-
plemented by the government, educational bodies, for ex-
ample, the Ministry of Education; the institutional style of
management means that educational institutions have the
right to outline the requirements for teacher education; ac-
cording to the professional style, the management of teacher
education issues is managed by professional bodies and
organisations. Each management style has its own con-
ceptualisation of the teacher's role. Within political man-
agement style, teachers are considered civil servants; an
institutional management style is considered a public intel-
lectual; a professional style positions teachers as qualified
practitioners [29, p. 396]. The management of the teacher
education system in British Columbia and Manitoba is qual-
ified as institutional; in Ontario as professional, in Alberta
as political. H. Bergmann and J. Walker suggest that the
classification should be based on an approach to the or-
ganisation of teacher education [25]. For example, in the
province of Alberta, a characteristic feature of teacher ed-
ucation development is responsibility in teacher training,
which requires the development of high standards and
numerous standardised tests. Membership in professional
organisations is optional; conservatives who are capable of
implementing long-term reforms are in power. In British
Columbia, the negotiating style of teacher education organ-
isation is high-lighted, which is reflected in various types
of agreements between different factions, universities, and
education departments. In Manitoba, the “Laissez-faire”
policy prevails, which characterises the donor attitude to
the management of teacher education. In the province,
standardised tests are optional, more funds are invested in
education, and public policies promote change rather than
reform for the sake of reform. In the province of Ontario,
the management approach to the development of teacher
education brought the province back under the control of
the General Directorate of Education, similar to the neolib-
eral Harris era. It supports professional management and
also contributes to the diversification of educational insti-
tutions and private schools [25, p. 84-85]. Consequently,

the analysis of the development of the teacher education
system should also consider the socio-political context of
the province, which affects the management of education.

Under the influence of the legal paradigm of deve-
lopment IE teacher education in Canada is acquiring new
features. According to V. Halstead, the reform in education
in Canada at the end of the 20" century was marked by
“a movement from individualism and idealism to the prag-
matism of the pedagogical system and the logical validity
of teaching methods and the choice of disciplines” [30].
As a result of the reform based on pragmatism, research on
ways to transform the system of teacher education based
on social constructivism in the context of international
requirements for inclusive education has been intensified.
Common to all provinces is the influence of the main federal
regulations of the country and UN conventions to ensure
the right to education of children with disabilities; lack
of centralised leadership (deregulation); insufficient com-
munication between provinces and territories; the division
of the education system into general and special, which hin-
ders the training of IE specialists; intensive study of issues
related to ensuring the needs of the school by teachers (pro-
fessionalisation), increasing the requirements for admis-
sion to pedagogical specialities; sensitivity of the system of
pedagogical training to changes in the educational process
of the GMS; school responsibility for student performance;
constant improvement of requirements for professional
qualifications of teachers.

The structure of training teachers in the United States
and Canada has certain common and distinctive charac-
teristics, since higher education in Canada initially focused
on the British hierarchical system of higher education,
and then gradually moved to a more egalitarian American
model [5]. The commonality of teacher education systems
in the USA and Canada consists in integration (synthesis of
theoretical and practical components, school practice and
research component) and multi-level, which predicts the hier-
archy of universities, colleges, community colleges and the
hierarchy of educational qualification levels [6, p. 163]. The
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pedagogical system of the USA and Canada provides train-
ing of specialists in three academic levels: The Bachelor’s level
is awarded after studying at the Faculty of Humanities (or
natural sciences) for 4 years (USA) and 3-5 years (Canada);
The Bachelor’s level of pedagogy can be obtained in parallel
or after a one-year (USA) or two-year (Canada) specialisa-
tion at the Faculty of Education; obtaining a Master’s level
requires two years of specialisation at the Faculty of Educa-
tion (USA) and 2-4 years (Canada); the degree of Doctor
of Philosophy (Doctor of Pedagogy), which masters apply
for, requires three more years and defence of a doctoral
thesis (USA) and at least three years of study and a year of
practical activity on campus (Canada). The requirements
for a GMS teacher are also different: in the United States,
graduates with the educational qualification level “Master”
have the right to teach at the GMS, in Canada - “Bachelor”.
According to the National Centre for Education Statistics,
the U.S. teacher education system covers 1,206 teacher
training schools, colleges, faculties, or departments, which
are located in 78% of four-year colleges and universities in
the UnitedStates [27]. The Bachelor’s degree programme is
offered by 401 departments of teacher education (colleges,
departments of faculties), which annually graduate 13% of
teachers for primary and secondary schools. Master’s pro-
grammes are accredited in 562 higher pedagogical schools,
colleges, and faculties of pedagogical education of universities.
Annually, 54% of teachers graduate from them. 228 structural
divisions of universities offer programmes for training doctors
in the field of Education [27].

Conclusions

Based on a comparative analysis of the development of teacher
education systems in the USA and Canada, the features of
training teachers to meet the special needs of students in
an inclusive educational environment are highlighted, the
commonalities and differences between the modernisation
of the education system to ensure access to quality education
for all children are clarified. It is proved that the United States
has more than fifty years of experience in preparing teachers
for professional activities in an inclusive school. In Canada,
under the influence of the ratification of the UN Conven-
tion On the rights of persons with disabilities in 2010, the
training of a teacher capable of providing SEN to all stu-
dents in the context of GMS was updated. Common fea-
tures of development of pedagogical education in the USA
and Canada have a strong dependence between the values,
purpose, tasks of the policy, the requirements of the legis-
lation to the organisation of IE and the formulation of the
purpose and the objectives of the system of pedagogical
education; the constancy of the reform of teacher educa-
tion, given the dynamic changes in the num-bers of students
from the requirement to prepare teachers for inclusive
schools; the development of the legislative base in the field
of teacher education under the influence of the policy of
the current government and the responsibility of states,

provinces, and territories on the development of the re-
quirements and standards of teacher education; enhancing
the role of education standards; continuous improvement
of the requirements for the qualification of tea-chers; pub-
lic requirement to provide equality and fairness in ensur-
ing the right to education for all children; integration and
multi-level systems, providing training of highly qualified
specialists; transition system of postgraduate training of
specialists to “lifelong learning” that allows a constant pro-
cess of updating the knowledge of the teacher; reformatting
of teacher education to ensure the SEN diversified enroll-
ment; the integration of contents, inclusive of preparation
for all subjects of the curriculum; slow integration of chil-
dren with disabilities to GS due to the difficulty in the
distribution of powers between special and general educa-
tors (in the US, this issue was solved after IGE), increasing
the responsibility of schools for student achievement, peri-
odic cuts funding for the training of pedagogical workers,
depending on the policy orientation of the state (government
policies, and the ruling party); the emergence of alternative
ways of postgraduate training of teachers; the importance
of teaching practice to ensure the quality of professional
training of future teachers; the combination of theoretical
and practical modules, which requires close cooperation
between the colleges and bases practice; the transdevelop-
ment of the system of pedagogical education on the princi-
ples of social constructivism in the context of international
requirements of inclusive education.

The main difference is that in the United States, the
federal government ensured the centralisation of the de-
velopment of teacher education, as evidenced by a num-
ber of legislative initiatives. In Canada, numerous reports
from the ministries of education and the Royal Education
Commission have been responsible for developing teacher
education to meet special educational needs. Each province
has its own IE development trajectory, as demonstrated by
the different time frames for the adoption of legislationon
the development of special education. In the United States,
the reform of teacher training takes place at the national
level, is centralised and regulated by federal programmes;
in Canada, the lack of a coordinating body for education at
the federal level explains the diversification of requirements
in provinces and territories. Differences in the development
of teacher education are also chronological: the reform of
Teacher Education in Canada, which provided for the in-
clusion of only certain inclusive disciplines, the lack of inte-
grated programmes was characteristic of the United States
of the period 1970-1980, which was due to separate educa-
tion systems; in Canada, this trend continued until 2010,
which was due to the separation of education systems; since
2010, Canada has had a tendency to update inclusive teach-
er training in the HEI; in the United States at the present
stage, there is a tendency to cut funding for the training
system of teachers, which is caused by changes in the country’s
political course.
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